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Abstract 
 
This study aims to identify the perceptual language learning styles of Mainland 
Chinese community college students in Hong Kong.  Research shows that English 
language learners from different language backgrounds sometimes differ from another 
in their learning style preferences; that other variables such as gender, length of time 
studying English, level of education and age are related to differences in learning 
styles (Reid, 1987).  In addition, some studies show that if teaching and learning 
styles can be identified and if they are matched, students usually perform better and 
enhance their learning (Dunn and Price 1979; O’Brien 1989; Oxford and Ehrman 
1993; Cornett 1983; Dunn and Griggs 1995; Ellis 1989).  As there is a lack of 
research on the preferred perceptual learning styles of Mainland Chinese community 
college students in Hong Kong, this study attempts to fulfil the research gap in this 
area.  Perceptual Learning Style Preference Questionnaire (PLSPQ) (Reid, 1987) 
was distributed to 36 Mainland Chinese students in a community college in Hong 
Kong.  Follow-up group interview was conducted in order to collect further 
information.  The results of this study indicated that the mainland Chinese students 
have multiple major perceptual English language learning styles.  It also revealed 
that gender of the respondents, years of English study and number of semesters with a 
native English teacher were related to learning style differences.  Findings of this 
study are pertinent to both English as a foreign language (EFL) teachers and students 
in community colleges and other pre-university education providers in Hong Kong.  
This study concludes with suggested teaching implications with reference to the 
research results.  
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1. Background  
 
Since the late 1990s, the Hong Kong Special Administrative Region (HKSAR) 
government has developed a flexible and diversified higher education system by 
encouraging the establishment of post-secondary colleges (Yung, 2002).  A number 
of community colleges were then established by different local tertiary institutions.   
At the same time, the admission quota of non-local students for publicly-funded 
programmes at the sub-degree level increases from 10% to 20%.  For self-financing 
programmes at the sub-degree level, the programme-specific quota of non-local 
students from the Mainland, Taiwan and Macau is replaced by a quota that is set at the 
level of institution (10% of the local student enrolment).  The implementation of the 
policy attracts more mainland Chinese students enrol to the local community colleges.  
According to the statistics reported by Singtao Daily in 2009, the number of 
Mainlanders admitted to community colleges in Hong Kong has become more 
prominent in the past three years (e.g. 130 mainland students were admitted at the 
Chinese University of Hong Kong – Tung Wah Group of Hospitals Community 
College; 150 mainland students were admitted to the Community College of City 
University; 120 mainland students were admitted to the Community College at 
Lingnan University).  Many mainland Chinese students believe the local community 
colleges can provide them with a good pathway to get into the local and overseas 
universities.  It is therefore expected that there will be a steady increase in the 
proportion of mainland Chinese students in community colleges.  
 
In Hong Kong, most of the tertiary institutions mainly use English as the medium of 
instruction.  However, many mainland Chinese secondary and tertiary classrooms 
use Chinese as the medium of instruction in all subjects, including English language.  
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It is clear that some mainland Chinese students may have difficulty adapting to the 
new academic environment. With the significant growth on the mainland Chinese 
student population, many institutions start to design English enhancement courses for 
the mainland Chinese students.  It is thus essential to investigate the mainland 
Chinese’s learning in order to enhance curriculum planning at community college 
level.  This study aims to identify the perceptual English language learning styles of 
Mainland Chinese community college students in Hong Kong.  Research studies 
(Reid, 1987; 1998; Rossi-Le, 1995; Nelson, 1995) show that English as a foreign 
language (EFL) and English as a second language (ESL) students from different 
language backgrounds sometimes differ from each other in their learning style 
preferences; that other variables such as sex, length of time studying English, field of 
study, level of education and age are related to differences in learning styles.  In 
addition, some studies (Dunn, Dunn and Price 1979; O’Brien 1989; Oxford and 
Ehrman 1993; Cornett 1983; Ellis and Sinclair, 1989) show that if teaching and 
learning styles can be identified and if they are matched, students usually perform 
better and enhance their learning.  As there is a lack of research on the preferred 
perceptual learning styles of Mainland Chinese community college students in Hong 
Kong, this study attempts to fulfil the research gap in this area.   
 
This study summarizes some research reports on English as a foreign language (EFL) 
and English as a second language (ESL) students.   The results of a self-reporting 
questionnaire designed to identify the perceptual English language learning styles of 
Mainland Chinese community college students will be described and discussed.  The 
Perceptual Learning Style Preference (PLSP) Questionnaire (Reid, 1987) was 
distributed to 36 Mainland Chinese students in a community college in Hong Kong to 
analyze their perceptual English learning styles and identify the relationship of 
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learning style preferences to such variables as sex, length of time studying English 
and length of time attending classes taught by native English teachers.  Follow-up 
group interview was conducted in order to collect further information.  Findings of 
this study are pertinent to both EFL teachers and students in community colleges and 
other pre-university education providers in Hong Kong.   
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2. Literature Review 
 
Learning Styles 
According to the history of learning styles research, there are a number of definitions 
to explain learning styles and their components.  Learning styles are usually 
described as “cognitive, affective, and physiological traits that are relatively stable 
indicators of how learners perceive, interact with, and respond to the learning 
environment” (Keefe, 1979: 4).   Dunn and Dunn (1972) developed a self-reporting 
questionnaire – The Learning Style Inventory, which enables learners to identify their 
learning style preferences.  This research study uses the term “perceptual learning 
styles” identified by R. Dunn (1983) and Dunn and Dunn (1979), which defines as 
“the variations among learners in using one or more senses to understand, organize, 
and retain experience” (Reid, 1987:89).  The terms “perceptual learning styles” and 
“learning styles” will be used interchangeably in this dissertation. 
 
Many educational research studies (Dunn, 1983; 1984; Reinert, 1976, and Garger & 
Guild, 1985) have demonstrated that learners have four basic perceptual learning 
channels or modalities.  
 
1. Visual learning: reading, studying charts 
2. Auditory learning: listening to lectures, audiotapes 
3. Kinaesthetic learning: experimental learning, that is, total physical involvement 
with a learning situation 
4. Tactile learning: “hands-on” learning, such as building models or doing 
laboratory experiments (Reid, 1987: 89). 
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Perceptual learning styles are usually identified and measured by using self-reporting 
questionnaires, which students select their preferred learning styles (Babich, Burdiner, 
Allbright, & Randol, 1975; Dunn, Dunn, & Price, 1975, 1979; Kolb, 1976; Reinert, 
1970).   The research findings of Dunn (1984) demonstrate that most students can 
correctly identify their learning style preferences.   
 
In 1984, Joy Reid developed the Perceptual Learning Style Preference (PLSP) 
questionnaire, which was specially designed to allow ESL students to self-identify 
their preferred learning styles among six categories: visual, auditory, kinesthetic, 
tactile, group, and individual learning (Reid, 1998).  The PLSP questionnaire was 
widely used to identify ESL/EFL perceptual learning styles in learning style research.  
It also has been partially replicated or modified in efforts to provide more knowledge 
about the differences and similarities in learning styles among and between ESL 
students and native English speakers (Stebbin, 1995).  This research study replicates 
Reid’s questionnaire to identify Mainland Chinese students’ learning style 
preferences. 
 
Numerous research studies on learning styles have shown evidence that students 
taught in preferred learning styles were more motivated to learning and more able to 
achieve greater success than those taught in instructional styles different from their 
preferred styles.  Dunn (1990) points out that teacher awareness of the preferred 
learning styles of students can help teachers to understand and cope with students’ 
course-related learning difficulties and ultimately help alleviate their frustration levels.  
Chang (2003 p.22) believes that understanding the preferred learning styles of 
students has a resounding impact on curriculum design, teacher training, material 
development and student orientation. 
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Second / Foreign language learners  
Many research studies (Oxford, 1990a; Oxford, Ehrman, & Lavine, 1991; Brown, 
1974; Ely, 1986) in second language learning styles mainly focus on cognitive styles 
and conscious learning strategies.  Those studies have shown that in order to learn a 
second language, students are definitely predisposed to using strategies.  Reid (1987) 
points out that students choosing their strategies are based on their learning styles, 
affective styles and cognitive styles.  In addition, Guild and Garger (1985:78) note 
that “socialisation plays a role in the development of style differences in people of 
various cultures and in both sexes.”  Reid (1987) did a large-scale research study 
investigating the four basic perceptual learning styles and preferences for group 
and/or individual learning of nearly 1300 non-native speakers of English in the United 
States.  She (1987: 99) concludes that ESL students differ significantly in various 
ways from native speakers of English in their perceptual learning styles.  
Additionally, ESL speakers from different language (and by extension different 
educational and cultural) backgrounds sometimes differ significantly from each other 
in their learning style preferences.  Moreover, analysis of other variables, such as sex, 
major field, and level of education, indicated that they differ significantly in the 
relationship to various learning style preferences.  The data shows that as ESL 
students adapt to a new academic environment, some modifications and extensions of 
learning styles may occur.  Reid (1987) also suggests that further research on 
variables related to the learning styles of non-native speakers js needed.  Violand de 
Hainer (1990) points out that ESL learning styles are the result of a complex 
interaction of age, educational experience, and cultural background.  In order to 
maximize second language learning, it is necessary to increase the awareness of 
adopting culturally sensitive instructional methods.  Rossi-Le (1995: 125) replicated 
Reid’s perceptual learning style study with a group of adult ESL learner and found 
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that “ESL students from different backgrounds and, by extension, from different 
cultural backgrounds, varied in their strategic approaches to language learning, in part 
due to diversity in their perceptual learning style preferences”.   Perceptual learning 
style is therefore an important element to consider when developing ESL curricula 
and approaches to teaching. 
 
Previous research on English language learning styles of Mainland Chinese 
students 
The earliest research related to Chinese students was conducted by Reid (1987).  She 
found that Chinese students had multiple major learning styles due to the multiple 
cultures involved.  The major perceptual learning style preferences of Chinese 
students were visual, auditory, kinaesthetic and tactile learning, while their minor 
learning style was individual learning and group learning was the negative learning 
style preference.  Followed by Reid’s (1987) research, several Chinese researchers 
started to investigate Mainland Chinese students’ learning style preferences.  Similar 
to Reid (1987)’s research, Melton (1990) found that Mainland Chinese university 
students had multiple major perceptual learning styles.  Her analysis indicated that 
gender, level in college, years of English study, and number of semesters with a 
foreign teacher were all related to English language learning style preferences.  Her 
research results were consistent with Reid (1987)’s research results – the respondents 
had multiple major learning styles, but choosing group learning as a negative learning 
style.  Wang (1992) used Reid (1987)’s Learning Style Preference Questionnaire, 
with some modifications, to investigate the English language learning style 
preferences of 490 students studying in a foreign language college in China.  He 
found that the most favoured style was tactile learning while group learning was the 
least favoured.  Hu (1997) investigated English-major students in three universities 
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and he had similar results.  Li (2006)’s research showed that non-English major 
university students had multiple learning style preferences.  There was a positive 
relationship between visual learning, individual learning and language proficiency.  
The language achievement was correlated negatively with the group-oriented learning 
style.  The proficient language learners preferred learning through visual and 
individual learning styles.   
 
Reid (1987) explains Chinese students appear to have multiple major learning styles 
probably because some language and cultural groups may be predisposed toward very 
positive responses on questionnaires.  Stebbins (1995) also points out that the 
Chinese culture, which emphasizes control and order, may discourage Chinese 
learners to express negative opinions.  Nelson (1995) explains the situation about 
Chinese learners give group work a minor or negative preference mean is mainly 
because the learning-style dimension of cooperation is a natural outcome of the 
Confucian philosophical and the Chinese value system of collectivism.  In Chinese 
schools, students are usually tightly integrated into small groups which group 
membership was constant for all the years a child attended a particular school. 
However, she argues that ESL students from the cooperative culture of Chinese 
culture are uncomfortable with the ad hoc nature of small-group work in ESL 
classrooms, with groups continually form and reforming according to the task. They 
are used to groups that are constant for a much longer period of time and also to 
groups that define their identity which lasts for years.  Hudson-Ross and Dong (1990) 
point out that cooperation frequently occurs outside the classroom, in study groups or 
in other after school groups.   
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Previous research on gender differences in language learning styles 
Oxford (1995) found that females were usually more auditory, less tactile and less 
kinesthetic than males.  Reid (1987) found that males preferred visual and tactile 
learning significant more than females in her research.  Melton (1990), Restak (1979) 
and Dunn (1993) reported that males were more kinaesthetic and less auditory than 
females. Oxford (1995) explains socialization may have some influence on learning 
styles.  Many teachers support the traditional socialization patterns that they prefer 
male students to be more tacile and kinesthetic than female students.  Block (1973) 
found that many parents encouraged their daughters to develop interpersonal skills 
and expression of feelings.  Eisentein (1982) suggests that females are more auditory 
due to their frequent use of socially-based learning strategies.  However, Barbe and 
Milone (1981)’s research showed that there was no clear difference in modality 
strengths of males and females.   
 
There are limited research studies compare and explain Chinese males’ and females’ 
learning style preferences.  Melton (1990) found that mainland Chinese females 
preferred auditory and kinaesthetic learning significantly more than males. She 
explains the process of socialization in China may attribute to the differences that 
occur, though she did not explore this issue further in her research.  Stebbins 
(1995)’s research study has indicated that Chinese males generally express stronger 
preferences than Chinese females, but answers are usually in the positive range 
(strongly agree) and less often in the negative (strongly disagree).  In both Yu 
(1997)’s and Li (2006)’s studies, they reported that there were no significant 
differences of learning style preferences between Chinese males and females.  The 
reason of the similarities between the two sexes in the context of Chinese culture is 
not clear. 
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Previous research on the relationships of perceptual learning styles with length of 
time studying English and length of time attending class taught by native English 
teachers 
There are very few research studies on the relationships of perceptual learning styles 
with the length of time studying English and length of time attending class taught by 
native English teachers. Reid (1987), Melton (1990) and Gedeon and Takacs (1998) 
have found that the longer students had studied English, the higher preference towards 
auditory learning. Gedeon and Takacs suggest that this can be that learners found that 
auditory learning is essential for language learning.  Moreover, Melton (1990) found 
that students had higher preference towards kinesthetic and group learning when they 
studied English longer.  She points out that kinesthetic learners are more likely to 
take risks and this is an important quality to succeed in language learning.  Her 
findings also showed that the longer students had attended classes taught by a native 
English teacher, the higher the preferences towards kinesthetic learning.  However, 
the reason for this was not identified in her research.  
 
Summary of the literature review and the research gap 
 
The literature review presents the importance of investigating learning styles of 
English language learners and discusses different factors may influence language 
learners’ preferred learning styles.  Additionally, it summarizes previous published 
research studies related to the learning style preferences of mainland Chinese students 
studying in China and different English-speaking countries. Research studies related 
to different factors of language style preferences such as gender, number of semesters 
taught by Native English speakers and years of English study are explored. 
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The information reviews that most of the published research studies related to 
perceptual learning styles mainly focus on mainland Chinese students studying 
English in their own country or in other native English-speaking countries.  In 
addition, most participants of the research studies were university students, while 
there is limited research related to sub-degree students.  Furthermore, there is a lack 
of research studies which provide qualitative data about mainland Chinese learners’ 
language learning styles.  In order to fulfil the research gap, this study attempts to 
investigate the preferred perceptual learning styles of Mainland Chinese community 
college students in Hong Kong by providing both quantitative and qualitative results. 
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3. Research Design and Methodology 
 
Research questions  
This research study aims at answering the following research questions: 
1. What are the learning style preferences of the mainland Chinese community 
college students in Hong Kong? 
2. Are demographic factors such as gender, number of semesters taught by native 
English teachers and years of English study related to the differences in students’ 
learning style preferences? 
 
Setting 
The PLSPQ questionnaires were distributed to a group of thirty-six Associate Degree 
mainland Chinese students studying at a community college in Hong Kong.  The 
college is one of the largest English-medium community colleges in Hong Kong, 
providing Pre-associate Degree programmes, Associate Degree programmes and 
Higher Diploma programmes to both local and international students.  In recent 
years, the enrolment number of mainland students is increasing as many students 
believe the college could provide them with a good pathway to further their tertiary 
studies in Hong Kong and overseas.  In the academic year 2009-2010, about 70 
Mainland students were enrolled in the college.  For admission, students generally 
have to pass an English proficiency test designed by the college and have satisfactory 
results in the National Higher Education Entrance Examination in China.  In order to 
help the students adapt to the English language learning environment, English 
language enhancement courses are specially designed for them.  
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Participants 
The participants are a group of thirty-six Associate Degree mainland Chinese students 
who have completed their secondary education in China.  All participants have 
Chinese (Mandarin or Cantonese) as their native language, and English is the second 
or third language of all of them.  The students are from different programmes, 
namely Business Administration, Arts, Science, Social Sciences and Information 
Technology.  They are of similar age, but have different length of time studying 
English.  The following (Figures 1-4) shows the profiles of the participants. 
 
Figure 1: Distribution of Sex
58%
42% Female
Male
 
Figure 2: Percentage of students enrolling in different
programmes
28%
53%
19%
Associate of Arts
Associate of Business
Administration
Other programmes
(IT, Physical Science
and Social Sciences)
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Figure 3: Number of semesters taught by native English
speakers
28%
34%
19%
19% 0-1 semester
2-3 semesters
3-4 semesters
5 semesters or above
 
Figure 4: Length of time studying English
25%
28%25%
22%
6-7 years
8-9 years
10-11 years
12 years or above
 
 
Methods of data collection 
This study aims to investigate community college students’ preferences towards 
English language learning strategies and styles.  For this purpose, a self-reporting 
perceptual learning style preference questionnaire (permission granted, see 
Appendices B and C) was used for data collection purposes.  This is the 
questionnaire which was developed by Reid (1987) to examine non-native speakers 
perceptual learning style preferences.  Moreover, students were invited to attend a 
sharing session in order to obtain qualitative information that provides insights into 
the learning style preferences of the Mainland Chinese students. 
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Self-reported questionnaires 
The instrument entitled Perceptual Learning Style Preference Questionnaire (PLSPQ) 
(Reid, 1987) was used to investigate the preferred learning style of the students in the 
areas of visual, auditory, kinesthetic, tactile, group and individual learning.  In order 
to make the questionnaire more relevant to this study, some of the questions related to 
learners’ background information were modified.   Information about TOEFL scores 
was deleted while information about the number of years they have studied English 
and the number of semesters they have attended an English class taught by native 
English teachers was added in the questionnaire.  The questionnaires were 
distributed with instructions in English.  It consists of two parts.  The first part 
relates to students’ demographic characteristics. The second part includes 30 
statements that identify students’ learning style preferences. 
 
The 30-item questionnaire consists of sets of five randomly ordered statements on 
each of the six learning style preferences: auditory (questions 1, 7, 9, 17 and 20); 
visual (questions 6,10,12, 24 and 29); kinesthetic (questions 2, 8, 15, 19 and 26); 
tactile (questions 11,14,16, 22 and 25); group learning (questions 3, 4, 5, 21 and 23); 
and individual learning (questions 13, 18, 27, 28 and 30) (see Appendix B).  A 
five-point Likert-type scale was used to rate students responses of “1”, = strongly 
disagree, “2”, = disagree, “3”, = neither agree or disagree, “4”, = agree, and “5”, = 
strongly agree.   Prior research (R. Dunn 1983, 1984; Reinert 1976) has indicated 
that learners possess four basic perceptual learning channels (or modalities) which are 
visual, auditory, kinesthetic and tactile learning.  Auditory learning involves 
listening to lectures and reading aloud while visual learning refers to seeing words in 
books and studying charts.  Kinesthetic learning is experiential learning and requires 
a complete physical involvement in a learning situation.  Tactile learning refers to 
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“hands-on” leaning and learners build models or conduct laboratory experiments.  
Group learning refers to working with others and individual learning preferences 
refers to working alone and remember things by themselves (Reid, 1995). 
 
The questionnaire was administered to thirty-six mainland Chinese community 
college students currently enrolled at the community college.  The researcher briefly 
introduced the questionnaire to the students and responded to some of the students’ 
queries.  Students were informed that completion of the questionnaire was voluntary 
and that the data collected would be confidential.  They were given approximately 
twenty minutes to complete the questionnaire.  The questionnaires were then 
collected by the researcher.   Those students who wished to participate in an 
in-depth group sharing session related to the study were asked to write contact 
information at the end of the questionnaire (Appendix A). 
 
Sharing session 
The purpose of the group sharing session is to seek further information on the 
mainland Chinese students’ learning style preferences.  Six students (four females 
and two males), agreed to take part in the sharing session were invited. The 30-minute 
group sharing session took place two weeks after the completion of the questionnaires.  
The researcher was the only interviewer and the sharing session was conducted in a 
semi-structured style (see Appendix D).  The advantage of the semi-structured 
interview is it gives the interviewee a degree of power and control over the course of 
the interview and gives the interviewer a great deal of flexibility (Nunan, 1992: 150).  
In addition, the format was a group session so as to stimulate students to have more 
meaningful responses by maximizing the interaction.  The sharing session was 
conducted in the language each of the participants felt the most comfortable with so 
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that students would not be constrained by linguistic and affective factors.  Detailed 
notes were taken during the interview and the interview was tape-recorded in case a 
review is needed.  
 
Methods of analysis 
This study uses Reid (1998: 164)’s preference classification to identify major, minor 
and negative learning style preferences.  Major learning styles indicate areas where 
the student learns best as a learner.  Minor learning styles indicate areas where the 
student can function well as a learner and which could be further strengthened.  
Negative learning styles indicate that the students may have difficulty learning in 
those ways.  The questionnaire results provide data for both the research questions. 
 
There are five statements for each learning category in the questionnaire.  The 
questions are grouped according to each learning style: auditory (questions 1, 7, 9, 17 
and 20); visual (questions 6, 10, 12, 24 and 29); kinesthetic (questions 2, 8, 15, 19 and 
26); tactile (questions 11, 14, 16, 22 and 25); group learning (questions 3, 4, 5, 21 and 
23); and individual learning (questions 13, 18, 27, 28 and 30).  Each question has a 
numerical value. 
 
strongly agree agree undecided disagree strongly disagree 
5 4 3 2 1 
 
To identify the major, minor and negative learning style preferences, the numerical 
value of each learning style is added up and multiplied by two. The scale of the 
learning style preference is as follows: 
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Learning style preferences Major Minor Negative 
Score 38-50 25-37 0-24 
 
The sharing session mainly provides qualitative data for research question one.  
Findings were summarized into categories.  For the sake of brevity and clarity, the 
opinions were paraphrased from the original versions.  In addition, when an opinion 
belongs to more than one category, it was reported under the category it seems to have 
stronger connection with. 
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3. Results and Discussion 
 
Research Question 1: What are the learning style preferences of the mainland 
Chinese community college students in Hong Kong? 
 
Overall Preferred Learning Style Preferences 
The results of this study showed that the Mainland students had multiple major 
learning styles.  Figure 5 shows the major, minor, negative learning styles of the 
surveyed students.  Most students chose visual, tactile and kinesthetic as the strong 
major learning styles.  Also, the majority of students identified auditory, group and 
individual learning styles as their minor learning styles.  Auditory learning was the 
strongest minor learning style for students.  The students generally responded very 
positively on their learning styles – very few students identified negative learning 
styles, although group learning was the most common negative learning style.   
Tobin, Wu, and Davidson (1989) explain that Chinese students are socialized to the 
Chinese culture with emphasized control and order, with few allowances for “acting 
out”, especially as students mature.  Drawing attention to oneself through negative 
opinions or actions is therefore discouraged.   
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Figure 5: Major, Minor, and Negative Learning styles of Mainland
Chinese Community College Students
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The results of this research were similar to the research findings of Reid (1987) and 
Wang (1992).  Tactile, visual and kinesthetic learning styles were the major preferred 
learning styles of Mainland Chinese students.  However, their results in the area of 
auditory learning were not consistent with the previous studies of Chinese learning 
styles.  The number of students who chose auditory learning as minor style was 
slightly higher than the number of students choosing it as a major style.  The 
findings about individual learning were consistent with Reid (1987) and Wang 
(1992)’s results - individual learning was a common minor learning style.  Compared 
with other negative learning styles, group learning had the highest number of students 
choosing it as a negative learning style, though a significant number of students chose 
it as a minor learning style.  The following section will discuss each learning style 
category in detail. 
 
Tactile learning 
 
This study showed that most students strongly preferred tactile learning.  The finding 
was consistent with the research results of Reid (1987)’s, Wang (1992)’s, and Li 
(2006)’s studies.  This may reveal that the learning style preference does not match 
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with the traditional Chinese English teaching methods and it mainly focuses on 
teacher’s lecturing and learner’s memorization (Li, 2006).  Students preferring tactile 
learning style usually learn best when they have the opportunity to do “hands-on” 
experiences with materials, writing notes of instructions and having physical 
involvement in class-related activities.  Most interviewees in this study commented 
that they did not have many opportunities to have physical involvement in 
class-related activities, especially in their classrooms in mainland China.  However, 
they found that tactile learning was more common in Hong Kong classrooms and felt 
that having “hands-on” experiences with materials could help them to use the 
language in an authentic way.   
 
‘In China, we usually sat straight in class and never had a chance to use the language in 
real situations. It seemed like the language was not related to us. But the lecturers in 
Hong Kong gave us lots of opportunities to use the language and experience the 
language in real situations.’ 
 
‘I still remember that when I was in secondary school in China, the teachers usually 
asked us to memorize all the vocabulary and phrases. This kind of language learning 
might not be very useful for me because I never had the chance to use the language in 
appropriate contexts.’ 
 
‘I am not sure whether the way I was taught was tactile learning or not. But I do believe 
that if we never experience the language, we can never learn the language successfully.’ 
 
This may imply that students may have stronger preference towards a particular 
learning style once they discover the significant benefit of the style in a new learning 
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environment.  It may also indicate that mainland students prefer to learn English in 
authentic contexts. 
 
Visual learning 
 
The research participants had a high preference towards visual learning.  This 
finding was similar to Reid (1987)’s, Yu (1997)’s, Wang (1992)’s, Banya & Cheng 
(1998)’s and Li (2006)’s research studies. Students felt they learnt best from seeing 
words in books, on the chalkboard and taking notes in lectures.  In most Hong Kong 
and China classrooms, it is common for teachers to write notes on the chalkboard and 
ask students to take notes as a way of facilitating memorization.  Moreover, 
textbooks and workbooks are commonly used in many English classrooms in Hong 
Kong and China.  The interviewees commented that visual learning was very 
common in mainland classrooms.  They had strong preference towards visual 
learning because they had been using this learning style in all subjects since they first 
started their schooling.  They enjoyed this learning style as they did not need to act 
as an active role in classroom learning.   
 
‘It is the only way of learning English in China. We all had to sit quietly and copied all 
the notes.  Even though I have to do revision on my own now, I like reading all the 
notes and sometimes I may copy the notes again.’ 
 
‘I feel comfortable to see the English words on the board because I am not good at 
listening.  When I first came to Hong Kong, I had difficulty learning English because 
the teachers in Hong Kong used English for the whole lesson and they didn’t use the 
board to write down the important points as often as teachers did in China.’ 
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‘I use this way of learning in all subjects, not only in English lessons.’ 
 
‘The teachers in mainland classrooms usually write all the notes on the board and we 
copied them directly on our notebooks.  We didn’t need to involve in the lesson actively.  
I am quite used to it now.’ 
 
These findings may imply that teaching styles are directly related to learning styles.  
If students are exposed to certain teaching styles, they are more likely to have strong 
preference towards the related learning styles.  Also, in order to facilitate mainland 
students’ learning, Hong Kong teachers may sometimes need to include more visual 
learning components in class. 
 
Kinesthetic learning 
 
Kinesthetic learning was a common major learning style among students according to 
the results of the questionnaire.  The finding about kinesthetic learning was 
consistent with a number of previous research studies (Reid, 1987; Wang, 1992; 
Melton, 1990; Li, 2006).  Students can learn best by participating actively in 
activities and role-playing in the classroom.  Once again, this may be related to the 
current English language teaching trend in China and Hong Kong as task based 
learning and communicative approaches are now more commonly used.  Most 
interviewees had positive attitudes towards tactile learning.  Although they did not 
have this kind of learning when they were in China, they believed this could make the 
lessons more interesting and thus could further motivate them to learn.  
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‘Actually, we rarely had this kind of learning in China, but it’s common in Hong Kong 
classrooms. It seems that this kind of learning is more interesting than just sitting and 
listening.’ 
 
‘Role-play activities help me to memorize the language better. Sometimes it’s boring to 
sit in the classroom all the time.’ 
 
‘I think it’s more natural to move around in the classroom when we learn English 
because it’s a realistic way of using English.’ 
 
However, some students may not be familiar with tactile learning and they prefer 
the traditional way of learning. 
 
‘I don’t like that (kinesthetic learning) because I feel uncomfortable to move around in 
the classroom. I can’t see the reason of moving around.’ 
 
Auditory learning 
 
Reid (1987) revealed that a significant number of Chinese learners preferred auditory 
learning as their major learning style.  However, the finding of this study seemed to 
be different from the research, although the number of students choosing auditory 
learning as a minor learning style was very close to those who chose is it as a major 
learning style.  Li (2006)’s research also indicated that auditory learning style had 
the lowest preference mean compared with other learning styles.  One of the reasons 
may possibly be the population of this research study is only limited to a group of 
thirty six students and may not be able to reflect the general preference of mainland 
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Chinese students.  Another possible reason was students might have difficulty in 
listening to spoken explanation due to their limited exposure to English.   
 
Most interviewees commented that they did not have many opportunities to have 
listening and speaking practice in China.  They therefore had difficulty in 
understanding the lectures and communicating with other classmates in English 
lessons.  They realized the importance of communicating with others using English 
orally after they came to Hong Kong and wanted to have more listening and speaking 
practice.   
 
‘We did not have many opportunities to practise speaking and listening in Mainland’s 
classroom.  Our teachers usually used Chinese to teach English.’ 
 
‘After I came to Hong Kong, I realized the importance of having good speaking and 
listening skills.  I want to have more speaking and listening practice because I want to 
improve my English.’ 
 
‘My English is very poor and I’m afraid of communicating with others in English.’ 
‘When I first came here (Hong Kong) to study, I couldn’t even understand a word in the 
lessons.  I had to pay full attention in class and asked my classmates to translate for 
me.’ 
 
Although students believed they could learn better by listening and speaking English 
more, teachers in Hong Kong may need to provide students with appropriate guidance 
as students are not familiar with this kind of learning.  Hodege (1982) found that 
students did not achieve as high as we believe if 90 percent of classroom instruction 
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was conducted through lecture or discussion and then followed by reading 
assignments.  The research finding of auditory learning may reveal that students 
learn best with a combination of approaches.  Successful learners should learn in 
several different ways. Teachers therefore need to provide students with more 
opportunities to strengthen students’ auditory learning by giving more listening and 
oral practice.  Reid (1998) points out that auditory learning should be developed by 
students when learning a second or foreign language as listening and understanding 
play an important part in learning. 
 
Individual learning and group learning 
 
Group learning was a common minor learning style.  Reid (1987) found that every 
language background, including native English speakers, chose group learning as a 
minor or a negative learning style.  The results may reveal that there is a gap 
between the common English language teaching approaches and students’ learning 
style preferences.  In addition, group work learning is common at tertiary level.  
Teachers may need to explore how to further develop students’ group learning style by 
using different teaching methods in order to enhance students’ language learning.  
 
This findings of this study were similar to Reid (1987)’s research, the results showed 
that individual learning was not a strong major learning style preference.  Reid (1987) 
also found that none of the language groups had a strong preference for individual 
learning.  There was no previous research which provided a clear explanation.  The 
interviewees commented that did not like group projects as they felt other students’ 
performance might affect they own assessment.  Another reason was they were not 
confident to communicate with other classmates in English.  Although they 
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sometimes asked for other students’ help when they had difficulty, they usually would 
prefer to study alone.  At the same time, some students commented that if group 
learning did not involve any formal assessment, they felt good to learn English with 
others as they could brainstorm more ideas and learn from others.   
 
‘We sometimes have group discussions in class, but I think it’s not useful at all.’ 
 
‘I don’t like learning with others because I’m not good at English.’ 
 
‘We didn’t have to do group projects in mainland, but it’s very common in Hong Kong. 
It’s a waste of time to do group projects with others.’ 
 
‘I don’t like doing group projects because I think other students’ performance may affect 
my exam results.’ 
 
‘Sometimes it’s good to ask for my classmates’ help because I think they can suggest 
more new ideas.  But for most of the time, I prefer to study on my own.’ 
 
‘I like watching others’ performance so that I know how to set my learning goal.  But 
sometimes I’m afraid of the pressure when I see other people’s good performance.  It’s 
difficult to say I like group learning or individual learning more.  I think both of them 
have benefits to a certain extent.’ 
 
The results may imply that formal assessment may affect their learning style 
preferences, especially group learning.  In Hong Kong, group projects are common 
forms of assessments.  With formal assessment, students may not be confident to try 
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the unfamiliar learning styles.  Teachers therefore need to give students more 
opportunities to experience different learning styles in classwork which does not 
involve any school assessment so that students have less pressure to be exposed to the 
unfamiliar learning styles.   
 
This study also showed an interesting finding that can be further explored in future. 
Both group and individual learning were identified as minor learning styles.  The 
results may indicate that the students have an ambivalent attitude towards their 
learning styles.  Another reason may be that cooperation and collectivism promoted 
by the Confusian Chinese tradition have influence on students’ learning style 
preference (Hudson-Ross & Dong, 1990).  Students did not have a very positive 
preference towards individual learning.  At the same time, Nelson (1995) argued that 
Chinese students were uncomfortable with the ad hoc nature of small-group learning 
in ESL classrooms as they were not used to groups that were constant for a much 
longer of time and had an identity within the group (being a member of a school).  
Thus, many Chinese learners identify group learning as a minor learning style.  
Further research on this area can be conducted in order to explore group and 
individual learning of mainland Chinese students. 
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Research Question 2:  Are demographic factors such as gender, number of 
semesters taught by native English teachers and years of English study related to 
the differences in students’ learning style preferences? 
 
Gender 
 
Figure 6: Major, Minor, and Negative Learning Styles of
Female Students
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Figure 7: Major, Minor and Negative Learning Styles of Male Students
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As Figures 6 and 7 illustrate, males preferred auditory learning and group learning 
significantly more than females.  Additionally, the percentage of female students 
choosing group learning as their major learning style was greatly larger than male 
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students.  Interestingly, the percentage of female students choosing it as minor 
learning style was slightly smaller than male students.  Comparatively speaking, the 
percentage of male students having negative learning styles for all categories was 
higher than female students. The results about individual and group learning were 
consistent with Oxford (2002)’s findings.   
 
Reid (1987) and Melton (1990) have suggested the socialization process may 
contribute to the differences in learning style preferences. The general culture usually 
associates women with a feeling approach (emotional, personal, subjective, 
empathetic, merciful), and men were associated with a thinking approach (analytic, 
impersonal, objective, factual, just). In order to achieve the social norm, more males 
than females might take the feeling approach, in which there is a great deal of social 
interaction and a high degree of cooperative learning.  In contrast, more males than 
females take the thinking approach. They may focus more on rules, facts, and logic 
and avoid the more personal interactions.  Females may thus have a higher 
preference towards group learning than males.  Although there was a lack of 
research about the socialization process in the Chinese society in relation to learning 
style preferences, the results may imply that the general social norms about males and 
females may have applied on the Chinese culture.   
 
Moreover, the traditional belief is females usually prefer auditory learning more than 
males as many researchers (Sunderland, 1992; Feingold, 1992; Li, 2006) commented 
that females had higher verbal ability and better listening capability.  However, the 
results showed that most female participants in this research study chose auditory 
learning as minor learning style.  On the other hand, most male participants chose 
this learning style as their major learning style.  Teachers therefore need to notice 
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that they should not rely on their traditional belief too much.  Bennnett, Gottesman, 
Ruth, Rock and Cerullo (1993) point out that teachers’ judgment towards students’ 
academic performance is related to teacher’s assessment of gender-related behaviour.  
 
Additionally, females generally had less negative learning styles than males in this 
study.  The possible reason may be females have more motivation to learning 
English and they eventually develop more learning styles as a way of enhancing their 
language learning.  
 
Length of time taught by native English speakers 
 
Figure 8: Learning styles preferences of students who had taught by
native English teachers (zero or one semester)
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Figure 9: Learning styles preferences of students who had taught by
native English teachers (two or three semesters)
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Figure 10: Learning styles preferences of students who had taught by
native English teachers (four or five semesters)
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Figure 11: Learning styles preferences of students who had taught by
native English teachers (six semesters or above)
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As shown in Figures 8-11, the results of kinesthetic and auditory learning as major 
learning style in relation to the length of time taught by native English teachers are 
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similar to Melton (1990)’s and Reid (1987)’s studies.  The longer students had 
attended classes taught by native English teachers, the higher percentage of students 
choosing kinesthetic and auditory learning as their major learning styles.  Reid (1987) 
found that kinesthetic and auditory learning were the major learning style preferences 
of most English native speakers.  Oxford and Lavine (1992: 38) point out that 
teachers “tend to mirror their own favoured learning styles as they teach”.  It is likely 
that students’ learning styles can be influenced by their teachers.  As students have 
more opportunities to be taught by native English teachers, their learning style 
preferences are more close to native English speakers’ learning styles.  Certainly, it is 
difficult to draw a conclusion on the impact of native English speakers’ teaching 
styles on students’ learning style preferences as different teachers may have different 
teaching styles.  
 
Years of English study 
 
Figure 12: Learning style preferences of students who had studied
English for six or seven years
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Figure 13: Learning style preferences of students who had studied
English for eight or nine years
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Figure 14: Learning style preferences of students who had studied
English for ten or eleven years
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Figure 15: Learning style preferences of students who had studied
English for 12 years or above
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Figures 12-15 show that the longer students studied English, the more auditory their 
preference became.  The results were parallel to Reid (1987)’s, Melton (1990) and 
Gedeon (1992)’s findings.  This may suggest that students find that listening and 
understanding are important for learning foreign languages as they continue to learn 
the language.  In order to succeed in learning the language, they tend to develop 
auditory learning style.  One possible reason is that as students are more exposed to 
the English language environment, they feel more comfortable to speak the language.  
Another interesting finding is as students study English longer, the total percentages 
of major learning styles increase.  This may mainly because students find that they 
have to develop more different types of learning styles in order to succeed learning a 
language as they study English longer. 
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6. Conclusions and Implications 
 
Conclusions 
 
This study investigates the language learning style preferences of mainland Chinese 
community college students in Hong Kong.  It also analyzes whether gender, length 
of time studying English and the experience of attending classes taught by English 
native teachers exert any influence on the students’ learning style preferences. 
 
In general, the mainland Chinese students had multiple major learning style 
preferences.  Most of them chose visual, tactile and kinesthetic as the strong major 
learning styles, and the majority of students identified auditory, group and individual 
learning styles as their minor learning styles.  Moreover, male students had higher 
preference on group learning compared with female students.  Females generally had 
less negative learning styles than males.  Another important finding is there was a 
positive relationship between the length of time taught by native English speakers and 
students’ preference towards kinesthetic and auditory learning, which are very close to 
native English speakers’ learning style preferences.  Additionally, students tended to 
be more auditory when they had more experience in English language learning.  
 
Teaching Implications 
Many researchers (Griggs & Dunn, 1984; Dunn & Dunn, 1979; Brown, 1978; Oxford 
et al., 1991; Charkins et al., 1985; Wallace & Oxford, 1992) have suggested that 
matching teaching styles to learning styles could enhance students’ academic 
achievement, student attitudes and their behaviour in classroom learning.  Certainly, 
it is difficult to accommodate all students’ learning styles due to the limited human 
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resources available in most language classrooms.  It is sometimes good to use 
different modes of instruction which they may not be favour as good learners should 
develop different kinds of learning styles (Oxford, 1990a). This section will discuss 
teaching implications with reference to the research results of students’ English 
learning styles. 
 
Raising both teachers’ and students’ awareness about their learning style preferences 
Many research studies (Grigg & Dunn, 1984; Dunn & Dunn, 1979; Brown, 1978; 
Oxford et al., 1991; Charkins et al., 1985; Wallace & Oxford, 1992) have shown that 
matching teaching styles to learning styles could enhance students’ academic 
achievement, student attitudes and their behaviour in classroom learning.  Smith and 
Renzulla (1984) point out that students may feel frustrated and stressful if students are 
exposed to some teaching styles which were inconsistent with their learning styles 
over extended period of time.  Teachers need to have a good awareness about their 
own teaching styles and assess students’ learning styles as well.  This could ensure 
that mismatch between teaching styles and learning styles can be avoided.  At the 
same time, teachers should have good understanding of students’ learning styles so 
that they know how learners are best able to learn and design suitable curriculum for 
students of different learning styles.  Students should also be introduced the concept 
of learning styles and the importance of developing different learning styles.  
Questionnaires helping students to identify their own learning styles can be 
distributed at the beginning of the semester.  Stebbins (1995) suggest that students 
understanding their own learning style preferences can give students a sense that they 
are in control of aspects of their learning process with direct influence on the outcome 
so as to build their self-confidence and reinforce the willingness to be risk takers.  
Also, by raising their awareness of their styles, they know which type of learning style 
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they need to further strengthen.  Davidman (1981) comments that young adult and 
adults have moderately strong habits and thus their learning styles could be modified 
and extended with appropriate language teaching.  Hence, community college 
teachers need to raise students’ awareness of their learning styles so as to maximize 
their ability of language learning.  
 
Adopting a multistyle approach in lesson planning and assessment 
The present study shows that the students have multiple learning styles.  In order to 
achieve effective foreign language learning, Oxford (1990b) suggests teachers to 
balance instructional methods so that all learning styles could be accommodated.  
For example, in a language arts lesson, several activities which involve multiple 
learning styles can be designed.  Students can be first asked to read a short story on 
their own and teachers explains unfamiliar vocabulary when necessary (visual 
learning).  Then teachers can invite the whole class to retell the story collaboratively 
by using the oral gap-filling strategy (auditory learning).  After ensuring students 
understand the story and practise reading the unfamiliar vocabulary orally, drama 
activity can be introduced so that students can work collaboratively, have “hands-on” 
experiences with the materials and be involved physically in classroom experiences 
(group, kinesthetic and tactile learning styles).  Group learning is also involved 
through the activity.  At the end of the lesson, students can be asked to write a 
different ending of the story as the follow-up activity (individual learning).  This 
way of learning can strike a good balance of different learning styles and further 
enhance students’ language learning.  
 
Promoting collaborative learning through flexible groupings 
Group work is commonly found in Hong Kong tertiary classroom as it is believed that 
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students working in groups can enhance interaction between learners and promote 
language learning. More importantly, group learning can provide students 
opportunities to learn from each other, especially in classrooms which have strong 
learner diversity. However, the study shows that most of the Mainland students do not 
have strong preference on group learning. Some students may have difficulty adapting 
to the new learning environment in Hong Kong. Teachers in Hong Kong may 
therefore need to provide more guidance for students and group students flexibly 
when they introduce group work.  Melton (1990) suggests that students could be 
divided into groups by learning styles and give them tasks according to their styles.  
Undoubtedly, this approach could motivate students to learn as they have higher 
chance to succeed in class.  Yet, students should have more exposure on other 
learning styles that they are weak in as successful learners can learn in different ways.  
Reid (1987) points out that students should have the opportunity to sample unfamiliar 
teaching and learning styles.  Teachers could sometimes group students of different 
learning styles so that they could learn from each others and experience different 
learning styles.  At the same time, tasks which require multiple learning styles can be 
assigned in order to engage all students by allowing them to show off their strengths.  
A balanced approach is the best way to solve the learning style differences in 
classroom teaching.  
 
Avoiding gender stereotype 
Some teachers may have a set of assumption on students’ learning styles. For instance, 
traditional teachers may believe that females are more auditory as they have higher 
speaking and listening ability.  However, it is not often the true case in some 
situations.  For example, this study shows that male students have higher preference 
on auditory learning.  Emphasizing too much on gender differences may cause 
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unequal social treatment of men and women.  Teachers’ subjective beliefs on gender 
may influence their judgements of students’ academic skills.  Rothblum (1998) 
suggests that more research emphasizing similiaries between males and females 
should be published.  
 
Accepting learner differences 
This study shows that students’ learning styles may be related to their gender, years of 
English study and length of time attending classes with native English speakers.  It is 
likely that many other factors, such as their study programme and years of study in 
Hong Kong may be related to their learning styles and their language learning ability.  
Their learning experience and other background information may provide teachers 
with useful information on their curriculum planning.  Certainly, different learners 
may have their own learning styles which may not be directly related to their learning 
background.  Teachers therefore need to explore students’ learning styles by using 
different methods, such as observation and communicate with students directly.  
 
Providing students with more guidance on auditory learning 
This study showed that some students may have difficulty employing auditory 
learning as this type of learning was not popular in Mainland classrooms.  However, 
all interviewees commented that they understood the importance of auditory learning 
and they wished to have more opportunities to experience this type of learning.  It is 
important to provide students with more guidance when introducing auditory learning.  
For example, when giving verbal instructions, teachers may need to ask some 
concept-checking questions to check whether students understand the instructions.  
They also may need to be provided more listening and speaking practice in order to 
strengthen their auditory learning.  
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Limitations 
 
Due to limited time and resources, this study could only involve a limited number of 
Mainland students studying at a community college in Hong Kong.  Also, only six 
students were volunteered to participate in the interview.  The subjects of this study 
may not fully represent the whole population of Mainland Chinese students studying 
at community colleges in Hong Kong.  It is therefore important to note that the 
generalizability of this study is limited.  However, as the researcher wants to have a 
deep understanding of students’ opinion towards their learning styles, the sample size 
of the interviewees is appropriate. 
 
The interviews were conducted in Chinese and the data was paraphrased and 
translated into English during data-processing and data-analysis. This may lead to a 
loss or misinterpretation of the original meaning of students’ opinions. 
 
The investigation of Mainland Chinese students’ overall learning style preferences 
was based on a questionnaire with a list of statements.  Jonassen and Grabowski 
(1993: 234-235) pointed out that this method of collection “assumed that learners 
were aware of how they process information and have developed some internally 
consistent constructs of themselves as learners”.  This presents a problem for 
researchers who cannot be certain that their subjects do possess this awareness. 
Another problem of using self-report instrument is that questionnaires can be “subject 
to a form of influence called ‘social desirability response bias’ – that is, the wish to 
appear in ways that the person thinks are socially approved”.  This may affect the 
validity of the study.   
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Another problem is although the PLSP (Reid, 1987) questionnaire was specially 
designed to measure the learning style preferences of non-native speakers of English 
and simplified language was used, it is possible that some students may misinterpret 
the questionnaire statements due to the influence of language proficiency.  Reid 
(1990) found that the reliability coefficeient of ESL students for visual, auditory, 
kinestheic, tactile and group learning were low, while only individual learning had an 
acceptable level of reliability coefficient.   
 
Ehrman (1996) suggested that the best approach of researching was to combine a 
number of different assessment tools to gather information about the subjects.  Reid 
(1998) also suggested that in order to improve the reliability and validity of the 
learning style studies, researchers had to determine whether the instrument has been 
normed with the target population and whether the validity and reliability has been 
replicated with a similar population.  
  
Suggestions for future research 
 
This study has only explored the perceptual learning styles of Mainland Chinese 
students at a community college in Hong Kong.  Community college education is 
developing and more and more Mainland Chinese students will be admitted in future.  
However, there is a lack of research on those students’ language learning in Hong 
Kong classroom.  Further research related to their classroom learning in Hong Kong 
should be done in order to enhance the quality of post-secondary education.  It is 
also better to involve more Mainland Chinese students from different community 
colleges to be the participants of the research studies. 
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In addition, comparisons can be done on Hong Kong and Mainland Chinese students’ 
learning style preferences.  As most of the Mainland students have language classes 
with Hong Kong students, their differences in learning styles may have some positive 
and negative influences on both groups’ learning.  Research which compares their 
learning style differences can be carried out as a reference for teachers who have 
classes with a mixed group of students.  
 
Reid (1987) suggests that more research tools can be used to investigate the accuracy 
of student-assessment, such as classroom observation and testing.  More factors 
related to students’ language learning can be further studied and analyzed qualitatively 
and quantitatively.  This may include the academic programme students attend and 
years of study in Hong Kong.  
 
Moreover, many research studies indicate that both group and individual learning 
styles are not identified as major learning styles. This may imply that learners have 
ambivalent attitudes towards both types of learning. Further research can be conduced 
to explore students’ preferences towards group and individual learning.  
 
Additionally, community college teachers’ teaching styles can be explored to see 
whether there is mismatch between Mainland Chinese students and Hong Kong 
students’ language learning styles.  As discussed previously, teaching styles and 
learning styles are closed related to students’ academic achievement.  Research 
studies which compare the teaching styles and learning styles are valuable for the 
education development in Hong Kong.  
 
Last but not least, there is limited research related to the classroom learning of 
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community college students in Hong Kong.  Community college education is still a 
new concept in Hong Kong although it has been introduced for about ten years.  
Community college students may have different learning styles and attitudes towards 
language learning compared with university students who are high achievers in public 
examinations. More research studies can be conducted to explore community college 
students’ language learning.  
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Appendix A: Students’ consent form  THE UNIVERSITY OF HONG KONG Faculty of Education  15th February, 2010   Dear XXX Community College Students,  Mainland Chinese Students’ English Language Learning Style Preferences at a Community College in Hong Kong  I am a Bachelor of Education Year 4 student at the University of Hong Kong.  I will conduct a small-scale research project on Mainland Chinese community college students’ English language learning style preferences Hong Kong and would like to invite you to participate in this study in order to understand more about Mainland Chinese students’ learning styles.   You will be invited to fill out a self-reported questionnaire to identify community college students’ learning style preferences.  In addition, I would like to invite you to attend a sharing session.  The sharing session will be held in the XXX Campus, XXX Community College during non-instructional time and should take less than 30 minutes.  It will be tape recorded for transcription purposes and further data checking only.  The information collected will be useful in future research on English language teaching at community college level in Hong Kong.  According to the university’s policy on the ethical conduct of research I am writing to ask your consent for these procedures.  I will make sure that the information provide to me will be treated with the utmost confidentiality and anonymity.  Further, you have the right not to be included in my analysis. Your participation in this study is completely voluntary. You may also refuse to answer any of the questions I ask you. The information collected will only be used for the dissertation and will be destroyed or returned to the college after the dissertation grade has been approved.  If you agree to these procedures, please complete the reply slip below to indicate whether you decide to participate in this research.  If concerns arise about this aspect of my work, please feel free to contact me (tel. 6011-XXXX), or my dissertation supervisor, Ms. Martty Wong (tel. 2857-8543).  If you have questions about your rights as a research participant, contact the Human Research Ethics Committee for Non-Clinical Faculties, HKU (tel. 2241-5267).  Yours sincerely,     Wai-lam Heidi Wong Bachelor of Education in Language Education Faculty of Education The University of Hong Kong    
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I understand the procedures described above and agree/disagree* to participate in this study. 
 
I agree/disagree* to complete a self-reported questionnaire. 
 
I agree/disagree* to attend a sharing session in the context of this study.  
 
*Please delete as appropriate. 
 
 
 
________________________________________     _________    
Signature of Participant                Date   
Name of Participant: ________________________________ 
 
Programme: _______________________________________ 
 
 
 
If you agree to attend a sharing session, please leave your contact number. 
 
Contact No.: ____________________________________________________ 
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Appendix B: Questionnaire 
 
 
Perceptual Learning Style Preference Questionnaire 
You are invited to participate in a research study investigating Mainland Chinese students’ preferred language learning style preferences in Hong Kong.  It would be appreciated if you could take approximately 15 minutes to complete this questionnaire.   Any information obtained in this study will remain very strictly confidential, will be known to no-one, and will be used for research purposes only.  The information collected will be destroyed at the end of the research study. Thank you for participating in this research.  
 
Age: _______  
Gender: *Male / Female   
Programme: *Pre-Associate Degree/Associate Degree/Higher Diploma 
Year of Study: *1 / 2 / 3    
What is your major field? ________________________________________________  
How long have you studied English? _______________________________________ 
How many semesters your have attended an English class taught by a native English speaker? 
______________________________________________________________________ 
*Please delete as appropriate. 
Directions:  People learn in many different ways. For example, some people learn 
primarily with their eyes (visual learners) or with their ears (auditory learners); 
some people prefer to learn by experience and/or by "hands-on" tasks 
(kinesthetic or tactile learners); some people learn better when they work 
alone, while others prefer to learn in groups.  
 
This questionnaire has been designed to help you identify the way(s) you learn 
best-the way(s) you prefer to learn.  
 
Read each statement on the following pages. Please respond to the statements 
AS THEY APPLY TO YOUR STUDY OF ENGLISH. Decide whether you 
agree or disagree with each statement. For example, if you strongly agree, 
mark:  
 Strongly agree Agree Undecided Disagree Strongly disagree X     
 
Please respond to each statement quickly, without too much thought. Try not 
to change your responses after you choose them. Please use a pen to mark 
your choices.  
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 Questionnaire Statements Strongly agree Agree Undecided Disagree Strongly disagree 1. When the teacher tells me the instructions, I understand better.            2. I prefer to learn by doing something in class.            3. I get more work done when I work with others.            4. I learn more when I study with a group.            5. In class, I learn best when I work with others.            6. I learn better by reading what the teacher writes on the chalkboard.            7. When someone tells me how to do something in class, I learn it better.            8. When I do things in class, I learn better.            9. I remember things I have heard in class better than things I have read.            10. When I read instructions, I remember them better.            11. I learn more when I can make a model of something.            12. I understand better when I read instructions.            13. When I study alone, I remember things better.            14. I learn more when I make something for a class project.            15. I enjoy learning in class by doing experiments.            16. I learn better when I make drawings as I study.            17. I learn better in class when the teacher gives a lecture.            18. When I work alone, I learn better.            19. I understand things better in class when I participate in role playing.            20. I learn better in class when I listen to someone.            21. I enjoy working on an assignment with two or three classmates.            22. When I build something, I remember what I have learned better.            
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Questionnaire Statements Strongly agree Agree Undecided Disagree Strongly disagree 23. I prefer to study with others.       24. I learn better by reading than by listening to someone.            25. I enjoy making something for a class project.            26. I learn best in class when I can participate in related activities.            27. In class, I work better when I work alone.            28. I prefer working on projects by myself.            29. I learn more by reading textbooks than by listening to lectures.            30. I prefer to work by myself.           
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Appendix C: Permission letter from Professor Joy Reid for using the Perceptual 
Learning Style Preference Survey in the research  
Dear Wai-lam Heidi Wong, 
 
My sincere apologies for not responding sooner.  My health problems have subsided, and 
today is my first day back on email. 
 
Thanks for writing to ask permission to use my Perceptual Learning Styles Preference Survey 
(PLSPS).  Please consider this email as my formal permission to use the PLSPS with your 
project. 
 
One caveat:  as you probably know, the target audience for my survey was international ESL 
students in intensive English language programs in the U.S.  The survey has been normed for 
that population.  If you use the survey on another population, the results may be unreliable 
and invalid.  At most, you will want to re-norm the survey on your target audience (see my 
“Dirty Laundry” article in the Forum section of the TESOL Quarterly in 1990 for my norming 
processes).  At least, if you are publishing your results, you will need to indicate that the 
survey was not normed for your population. 
You might be interested to know that my first edited anthology is out of print, so I have 
regained the copyright.  Neil Anderson at BYU has had the entire book on the WWW.  So 
everyone can access it, for free, at: 
 
http://linguistics.byu.edu/classes/ling677na/learningstylesbook.pdf 
 
If you intend to do statistical analysis on your data, and if you intend to do any comparisons 
with my original data, I need to tell you about the re-scaling I did on my original 
data.  Although the students answered the survey on a 1-5 scale (strongly disagree to 
strongly agree), my statistics mentor suggested that we rescale to 0-4 for ease of doing the 
statistical analysis.  If you decide to rescale, that will not change the trends of your results, 
only the numbers.  If you decide not to, and you want to compare your data with mine, you 
need to know that the trends might be similar, but your numbers will be higher. 
 
Thanks again for writing.  I’d be happy to hear about the results of your research, so stay in 
touch, please.  And I hope that your students find the information as helpful as mine have. 
 
Joy Reid  
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Appendix D: Interview Prompts 
 
1. What are you general views towards these perceptual learning styles: visual, 
auditory, kinesthetic, individual and group learning? 
2. Which learning style do you prefer most? Why? 
3. Which learning style do you prefer least? Why? 
4. What do you think of (other perceptual learning styles which have not 
discussed in the previous questions)? 
5. Other related questions. 
